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Attentional Perspectives on Context-dependence of
Information Retrieval
Pedro M Ogallar, Manuel M Ramos Álvarez, José A Alcalá
Universidad de Jaén, España

María M Moreno Fernández
Universidad de Deusto, España

Juan M Rosas*
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Abstract
Attention has been traditionally understood as an important factor on acquiring new information.
A review of the literature suggests that attention, specifically attention to the contexts, also plays a
relevant role on information retrieval. It also shows that attention to the contexts is modulated by the
ambiguity of the situation, and the informative value contexts have. The virtues and limitations of
different attentional theories of learning applied to the explanation of the effects of context change
on retrieval of the information are discussed. This analysis uncovers the weaknesses of current
research on context processing that should be corrected by future research: The need of independent
measures of attention to the contexts, the evaluation of the mechanisms of contextual control, and
the possibility of taking an evolutionary perspective on the effects of context change.
Key words: attention, context processing, contextual control, information retrieval, learning, memory.
How to cite this paper: Ogallar PM, Ramos-Álvarez M, Alcalá JA, Moreno-Fernández MM, & Rosas
JM (2017). Attentional Perspectives on Context-dependence of Information Retrieval. International
Journal of Psychology & Psychological Therapy, 17, 115-130.

Novelty and Significance

What is already known about the topic?
•
•

Retrieval of second-learned information about a cue is more affected by context changes than first-learned
information about the same cue.
Differential attention to the contexts seems to be at the base of this asymmetrical effect of context change.

What this paper adds?
•
•
•

Revises the evidence suggesting that the key factor on context-dependence of information retrieval is
not whether the information is learned first or second, but whether the context is attended or not when the
information is learned.
Establishes ambiguity of the situation and context relevance as the main factors that modulate attention to the
contexts.
Uncovers the search of independent measures of attention to the contexts, the evaluation of the mechanisms of
contextual control in different animal species as the future challenges researchers in this topic will have to face.

The interpretation that we make of situations of daily life is often determined
by the context in which we find ourselves. For instance, the meaning we attribute to
the word “cell” will be different in the biology class and in a mobile phone store. The
study of the conditions and mechanisms through which contextual information influences
behavior has generated a large number of experimental works during the last decades.
In many of those studies the role of context has been found to be especially relevant
*
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in situations involving interference, that is, in situations in which we have to deal with
conflicting information (for a review see Bouton, 1993; Rosas, Tood & Bouton, 2013).
Let’s take the study conducted by Paredes Olay and Rosas (1999, Experiment 2)
as an example. These authors explored the role of context on performance in a human
predictive judgments task. Participants were to take on the role of a medical inspector
who evaluated reports of patients treated in two different imaginary hospitals. In a first
phase participants learned that treatment X used in hospital A made all patients sick,
whereas treatment Y used in hospital B was totally safe. In a second phase, participants
received treatment X in hospital B, and treatment Y in hospital A, both without outcomes.
Both treatments changed the context where they were administered and treatment X
had no longer effects. That is, treatment X received an extinction treatment. Changing
the context before extinction had no effect on participants’ performance: At the start
of the phase, expectations that drug X would produce the disease remained high in
hospital B while expectations that the disease appeared when the patient had ingested
medication Y remained low in hospital A. As training progressed predictive judgments to
treatment X gradually decreased until matching trials to treatment Y, both close to zero
in the predictive judgments scale. In the final test, participants were asked to evaluate
the probability that X could cause the disease in each hospital. Estimates depended on
the hospital in which X was administered: Higher when X was presented in hospital A
(where X had originally been paired with the outcome) than when it was presented in
hospital B where the relationship between X and the outcome had been extinguished.
This recovery of the extinguished response with the change of context is known
as the renewal effect and has been extensively studied in both animals and humans
in the last three decades (see, among others, Bouton & Bolles, 1979, Rosas, García
Gutiérrez, & Callejas Aguilera, 2007, Rosas, Vila, Lugo, & López, 2001). Studies have
shown that the basic factor that determines the renewal effect is whether the interference
treatment takes place in a context other than the context in which the test is performed,
regardless of whether the test context is the one in which the acquisition took place
(e.g., Bouton & Bolles, 1979; Rosas et al., 2001) or a different but equally familiar
one (Bouton & Ricker 1994; Bouton & Swartzentruber, 1986, Tamai & Nakajima 2000;
Thomas, Larsen, & Ayres, 2003).
The most complete explanation of the renewal effect was provided by Bouton
(1993, 1994) in his theory of interference and information retrieval. This theory holds
that the memory is formed by nodes that represent events of the world and that relate to
each other in an excitatory or inhibitory way, so that the activation of one node excites
or inhibits the activation of related nodes. Phenomena such as spontaneous recovery
(Pavlov, 1927), reinstatement (Rescorla & Heth, 1975), or the effect of renewal at hand
reveal that, once established, these relationships remain available until their recovery
becomes necessary, so that sometimes the same stimulus may keep at the same time
an excitatory and an inhibitory relationship with the same outcome. In Paredes Olay
and Rosas’s (1999) experiment, X may produce the disease or not, depending on where
it was administered. The information retrieval theory suggests that the context plays a
modulating role in those situations, determining which information will be retrieved at a
given time. To be clear, this theory suggests that retrieval of the information learned first
will not be context-dependent, whereas retrieval of the conflicting information learned
second (about extinction or interference) will depend on the test taking place in the
context where such conflicting information was learned. In the experiment reported by
Paredes Olay and Rosas (1999) changing the context after acquisition had no effect on
© International Journal of Psychology & Psychological Therapy, 2017, 17, 1
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performance. However, once the information became ambiguous (X produced the disease
and X did not produce the disease), the second information learned is only recovered
when the test is conducted in the same context in which it was learned, but not when
it is conducted in a different context (see Nelson, 2002).
This explanation of the renewal effect by the theory of information retrieval
comes up against three main shortcomings. The first one stems from the fact that the
theory is limited to narrow understanding of the renewal effect, leaving unexplained the
role that contexts may play in other situations such as simple acquisition. The theory
defines renewal as the information recovery that is produced by the context change
after extinction, and that cannot be explained by direct context-outcome associations,
regardless of whether these are excitatory or inhibitory (e.g., Nelson, Sanjuan, Vadillo
Ruiz, Pérez, & León, 2011). With this assumption, the theory is self-limiting, leaving
out all those situations in which the context plays a role on performance through direct
associations with the outcome (e.g., León, Abad, & Rosas, 2011; León, Callejas Aguilera,
& Rosas, 2012), as well as those situations in which context-switches affect retrieval of
information that has not undergone extinction or any other form of interference (e.g.,
Hall & Honey 1990; Rosas & Callejas Aguilera, 2006; Sjödén & Archer, 1989).
The second shortcoming arises from the evaluation of one of its unique assumptions.
The theory holds that the essential factor in the renewal situation is leaving the context
where interference occurs, regardless of whether this departure takes the organism to
the same context where acquisition occurred or not. Thus, the theory expects the same
results when the test is conducted in the original context of training than when the
test takes place in a new context. However, the renewal effect has been found to be
stronger when the design involves a return to the acquisition context during the test
(ABA design, where the letters represent the contexts where the acquisition, extinction
and test take place) than when the design involves only leaving the extinction context
(AAB and ABC renewal designs; Harris, Jones, Bailey, & Westbrook, 2000; Nakajima,
Tanaka, Urushihara, & Imada, 2000; Rosas, et al., 2007; Tamai & Nakajima, 2000;
Thomas et al., 2003; see also García Gutiérrez, Rosas, & Nelson, 2005).
The third shortcoming of the theory comes from its low explanatory power.
Pointing out that the second information learned is context-dependent is not an actual
explanation of why information becomes context dependent, but a description of the
result most commonly obtained in the literature. The first attempt to break this circle
is presented in the concluding comments of a chapter published by Bouton (1997)
in which he states that interfering information becomes context dependent because it
makes the cue ambiguous (i.e., the outcome announces the presence and the absence of
the outcome). This ambiguity leads the organism to pay attention to the context where
the information is presented in an attempt to disambiguate the situation. Conflicting
information is then processed with the context where it is learned, and its retrieval
becomes context-dependent. Leaving aside for now that this solution only applies to
those situations in which the context change affects the interfering information, this
approach highlights the role of attention as an explanatory factor of the effects of
contextual change on information retrieval (see also Nelson, 2002; Darby & Pearce,
1995). In the following section, we will briefly present how main attentional theories
of associative learning deal with context-switch effects.
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Attentional Theories of Associative Learning
In the last four decades, the study of the relationship between associative learning
and attention has been dominated by two theories: Mackintosh’s (1975a), which holds
that attention to a given stimulus is directly related to its predictive power; and Pearce
and Hall’s (1980), which holds just the opposite, that there is an inverse relationship
between the attention a stimulus receives and its predictive power. Although they are
by no means the only theoretical approaches in the literature, they capture the essential
roles attention plays in associative learning, and are at the base of other, more complex
approaches whose discussion would surpass the goals of this review.
The Attentional Theory of Mackintosh (1975a)
This theory starts with the simple assumption that what is learned about a particular
stimulus depends on the attention it receives, assuming that attention is greater the
better predictor of its consequences the stimulus is (see the background of this model in
Krechevsky, 1932; Sutherland & Mackintosh, 1971). Using a conditioning situation as an
example, the greater the correlation between the stimulus and the outcome, the greater the
attention the stimulus will receive. As the processing capacity of the attentional system
is limited, the model also assumes that the attention received by any cue is inversely
proportional to the attention received by the other cues present in the situation, so
that those stimuli that are relatively good predictors of their consequences will receive
progressively more attention; whereas those that are not, will be progressively ignored.
In general terms, this model emphasizes the role of stimulus processing, assuming that
the attentional changes that occur throughout the learning process are responsible for
the final result. The Mackintosh model has received great empirical support, and it is
especially successful in uniquely accounting for phenomena related to the competition
between predictive cues (i.e., blocking), one of the cornerstones of theoretical development
in the field of associative learning. Blocking is observed when, after pairing a given
conditioned stimulus (CS, i.e., a noise) with an unconditioned stimulus (US, i.e., a brief
electric shock on the legs of a rat), we present a stimulus compound in which the original
CS is presented together with a new CS (i.e., a noise-light compound) followed by the
same unconditioned stimulus originally used. When we later evaluate the response of fear
to the added CS (the light in the example) we find that the conditioned response (CR)
is lower in this situation than in another one in which the noise-light compound is not
preceded by the separated training of any of its elements. Thus, previous training with
one of the stimuli in the compound blocks the learning about the relationship between
the added element and the US (Kamin, 1969).
Mackintosh’s theory (1975a) aptly predicts that blocking will not appear during
the first compound training trial (Mackintosh, 1975b), as well as the increase in the CR
when US value is reduced between the element training phase and the training phase
with the compound (Dickinson, Hall, & Mackintosh, 1976; c.f., Rescorla & Wagner,
1972). The logic underlying these two predictions is simple and intuitive. The model
holds that learning about a stimulus depends on the level of processing that it receives,
identifying its associability with the attention that the stimulus receives. In other words,
the capacity of a given stimulus to enter in association with other will depend on the
attention it receives. The explanation for blocking arises from the fact that the stimulus
added during the training phase of the compound is a worse predictor of the outcome
© International Journal of Psychology & Psychological Therapy, 2017, 17, 1
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than the stimulus originally trained, so it will be quickly discarded as potential predictor
and will no longer receive attention. However, in a typical conditioning trial in which the
CS slightly precedes the US, when the compound is first introduced the organism will
pay attention to the added stimulus given that its outcome is still unknown. The model
predicts that the added stimulus (the light in our previous example) will be processed
in the first compound conditioning trial and, consequently, will gain predictive power by
being followed by the outcome. It will be only later, in the following trials, when the
stimulus becomes ignored due to its lower predictive value with respect to the partner
stimulus in the compound. With the same logic, the model predicts that attention to the
new stimulus will be kept high when there is a change in the value of the US between
the training phase with the element and the training phase with the compound, regardless
of the direction of the change. This phenomenon is known as unblocking and was already
predicted by the reference associative learning model Rescorla and Wagner’s (Wagner
& Rescorla, 1972). However, this latter model predicts that the new learning about the
added stimulus will correlate directly with the direction of the change in the value of the
US, increasing when the intensity of the US increases across phases and decreasing in
the opposite case, something that has not been confirmed in the literature (see Dickinson
et al., 1976). The assumption of a positive correlation between the predictive power
of stimuli and the attention they receive has been included in more recent models of
learning, such as Kruschke’s (2001, 2003), who developed a connectionist approach
of some complexity. For the situations we deal with here, Kruschke’s model presents
similar properties to the original model, so it will not be developed here further.
The Attentional Theory of Pearce and Hall (1980)
The Mackintosh model (1975a) starts from the idea that more attention is paid
to stimuli that are better predictors of their outcomes; that is, relevant stimuli will be
more attended than irrelevant stimuli. Pearce and Hall’s (1980) model makes the opposite
assumption. According to this model organisms pay attention to stimuli that are poor
predictors of their outcomes, ignoring those that are good predictors of their outcomes
which receive automatic processing. Thus, this theory shares with Mackintosh’s theory
(1975a) the idea that the attention stimuli receive changes with the experience. However,
it differs from the latter by arguing that attentional changes in the associability of stimuli
are inversely related to their predictive value.
We pointed out that Mackintosh’s theory (1975a) received empirical support; and
the same is true for the theory of Pearce and Hall (1980). In different experimental series
that sought to contrast this theory directly with Mackintosh’s theory (1975a), it was found
that learning is hampered when a good predictor of the outcome is subsequently paired
with a new (Dickinson et al., 1976) or more intense outcome (Hall & Pearce, 1979).
This result, known as Hall-Pearce negative transfer effect, suggests that the organism
stops paying attention to the stimulus once its predictive power is well established (c.f.,
Mackintosh, 1975a). In a related result, Kaye and Pearce (1984) found that conditioning
was facilitated when the target stimulus had previously undergone partial reinforcement,
thus being a poor predictor of the outcome. These results suggest that, at least in
some circumstances, there is an inverse relationship between the predictive power of a
stimulus and the attention it receives. Contrary to Mackintosh’s (1975a) prediction, in
some circumstances we learn more easily about stimuli that are bad predictors of its
outcomes, while we learn more slowly about stimuli that are good predictors of them
(Pearce & Hall, 1980).
http://www. ijpsy. com
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Hybrid Models (Le Pelley, 2004, Pearce & Mackintosh, 2010)
The experimental endorsement received by the opposite predictions of Mackintosh’
(1975a) and Pearce and Hall’ (1980) models has encouraged developing of hybrid
models integrating both approaches into a fuller explanation of the role of attention
in associative learning. Among the most relevant attempts is that of Le Pelley (2004)
who incorporates in his model two attentional parameters, one that follows the rules
established by the model of Mackintosh (1975a), and another that changes according to
the rules proposed by Pearce and Hall (1980). A similar approach has been developed
by Pearce and Mackintosh (2010). To detail both theories surpasses the goals of this
manuscript so we will limit to indicate that through different solutions both theories
coordinate within the same learning algorithm the two attentional models described
above, integrating the opposite results briefly summarized above and allowing for a
more complete approximation to the role that attention plays in learning, and the role
that learning plays in the attention that stimuli receive (see also Hall & Rodríguez,
2010; Le Pelley, Mitchell, Beesley, George, & Wills, 2016).
The role of context in attentional models of associative learning
The Mackintosh model (1975a) was developed as an alternative explanation to
the associative learning explanation proposed by Rescorla and Wagner (1972), while the
Pearce and Hall (1980) model sought to be an alternative to both. Finally, the hybrid
models of Le Pelley and Pearce and Mackintosh (2010) tried to integrate the previous
models in a unified version that allows to account for the conflicting results found in the
literature, and that seem to support one model discarding the other (for a recent review
in this topic see Le Pelley et al., 2016). None of these models was developed with the
goal of specifically accounting for the effects of context change on information retrieval.
However, all of them may be applied to these situations. It is enough to consider that
the context is an additional stimulus within the experimental situation susceptible to the
same attentional processes that the rest of the stimuli present in the situation. Under
this assumption, the context would enter into predictive competition with the rest of the
stimuli. When this competition leads the context to gain predictive power, any subsequent
change in the context in which learning takes place would lead to a deterioration in
performance (see also Pearce, 1987, 1994, 2002; Rescorla & Wagner, 1972).
These models explain situations in which context change has a direct effect on
retrieval of information about consistent relationships between neutral stimuli and their
outcomes since they assume that the context becomes a predictor of the outcome in
such a way that, when the context changes, organisms’ response decreases in an effect
known as a generalization decrement. However, none of these models can explain the
asymmetry between the effects of context change on simple acquisition and extinction
or interference that is usually found in the renewal phenomena described above.
A possible solution to this problem is proposed by Darby and Pearce (1995).
These authors take as their starting point the configurational model of Pearce (1987,
1994, 2002). Contrary to the previous elementary models that assume that the stimuli
are independently processed, this model assumes that the organisms have a transient
sensory storage of limited capacity that is permanently full. The content of the sensory
memory at a given time would play the role of a CS as a whole, including what is
separately treated as context and target stimuli in elementary theories. Response during
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testing will depend on the similarity between the present configuration and the one that is
stored in memory as related to the outcome, that is, the proportion of elements contained
in the test configuration with respect to the originally trained configuration and with
respect to other configurations that may have been trained with the same organism. The
result of this approach with respect to the role of the context is obvious: as part of the
configuration itself, any change in the context will mean a decrease in generalization, and
in the response given by the organism to the new situation. Up to this point, Pearce’s
model (1987) presents the same problems presented by the elementary models previously
described when confronting the asymmetry of context-switch effects on acquisition and
extinction. However, Darby and Pearce (1995) implemented an attentional analysis that
allows Pearce’s model to explain many of their results involving context. Essentially,
they found that contextual specificity of a simple stimulus-outcome association appeared
when contexts were part of conditional discrimination in which the relationship between
each of two different stimuli and the outcome was reversed as a function of the context.
Darby and Pearce (1995) argue that attention to irrelevant contexts rises when contexts
become relevant to solve the learning task, with the result that they end up being part
of what the organism eventually learns and, in the end, partially control the organism
response (see also León, Abad, & Rosas, 2008, 2010a; Preston, Dickinson, & Mackintosh,
1986). Note that the same principle could be applied to all the models previously
discussed. However, once it is accepted that attention to context can be modulated by
the relevance of the context to solve the situation, the question that opens up is which
are the factors that modulate the attention organisms pay to the contexts. This is the
starting point of the Attentional Theory of Context Processing (ATCP), which we will
briefly describe below (Rosas, Callejas Aguilera, Ramos Álvarez, & Abad, 2006; see also
Rosas & Callejas Aguilera, 2006; Rosas, García Gutiérrez, & Callejas Aguilera, 2006).
Attentional Theory of Context Processing
In the previous sections we have briefly presented the shortcomings of Bouton’s
theory of information retrieval (1993, 1994, 1997) and the limitations of attentional
theories of associative learning (Le Pelley, 2004; Mackintosh, 1975a; Pearce & Hall,
1980, Pearce & Mackintosh, 2010) to become an integrative account for all the effects
of context change that are reported in the literature. ATCP was proposed with the goal
of overcoming these shortcomings by extending the theory of information retrieval in
a way that allows for an explanation of context-switch effects outside the extinction/
interference procedures, integrating attention and retrieval mechanisms, and suggesting
a set of factors that modulate the attention contexts receive.
ATCP maintains four essential principles. The first two principles emanate directly
from Bouton’s theory of information retrieval (1993): It is argued that (1) there are two
main sources of forgetting, interference and context change; and that (2) learning of
interfering information only affects retrieval of the information learned first, without
erasing it; both, interfering and interfered information are assumed to be stored in
memory, and recovery of one or the other will depend on the conditions under which the
test is performed (e.g., Anderson, 1993; Mensik & Raaijmakers, 1988). Two additional
principles are included with the goal of extending the theory to situations in which the
theory of information retrieval lacks predictive power. Contrary to the idea that context
change only affects retrieval of ambiguous information (Bouton, 1993, 1997), (3) ATCP
holds that the effects of context change depend on the attention that the organism pays
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to the context during learning, so that whenever the context is attended retrieval of
all the information learned within that attended context will become context-specific,
regardless of whether that information is excitatory, inhibitory, ambiguous, or not (c.f.,
Bouton, 1997; Darby & Pearce, 1995). Finally, (4) it is assumed that attention to the
contexts will be modulated by ambiguity (Bouton, 1997), context relevance (Darby &
Pearce, 1995), the degree of experience with the context and the task, direct instructions
in human participants, and its relative salience with respect to that of the specific cues
used in the task. In the following sections, we will briefly detail the results found in
the literature with respect to each of the factors proposed by ATCP.
Ambiguity
Rosas and Callejas Aguilera, using human predictive learning (2006) and rats’
conditioned taste aversion (2007) tasks found that retrieval of all relationships learned
within a context in which a cue has been extinguished become context-dependent. Similar
results have been reported when ambiguity is generated through a latent inhibition
design in rats, in which the cue is first presented without outcome and then conditioned
(Bernal Gamboa, Nieto, & Rosas, 2015); and when retroactive interference is used as
the treatment that generates ambiguity in humans (Rosas, García Gutiérrez et al., 2006).
More recent work has reinforced these results beyond the initial confound
between ambiguity and interference (see Nelson and Callejas Aguilera, 2007). Contextual
dependence of consistent predictors is also obtained when ambiguity is introduced
through a pseudo-discrimination procedure, suggesting that ambiguity produces a general
change in attention to the context, making context-dependent the retrieval of all the
information learned in that situation (Callejas Aguilera & Rosas, 2010; c.f., Nelson
& Callejas Aguilera, 2007). Additional evidence of extinction increasing attention to
the contexts was provided by Nelson, Lamoureux, and León (2013) when finding that
extinction enhances participants’ performance in a subsequent biconditional discrimination
in which contextual cues are relevant to solve the task. Even more, extinction seems
to affect processing of contexts in which extinction has not taken place (e.g., Rosas
& Callejas Aguilera, 2006). The most striking results on this respect were reported by
Bernal Gamboa, Rosas, and Callejas Aguilera (2014) when finding that the ambiguity
produced by extinction in one task such as running in a runway led to greater context
dependence of a different task such as taste aversion conditioning (see also Bernal
Gamboa, Callejas Aguilera, Nieto, & Rosas, 2013; Rosas & Callejas Aguilera, 2006).
Degree of experience with the context and the task
Theoretical proposals in the tradition of learning and conditioning suggest that the
organism will have difficulties to separate relevant from irrelevant cues at the beginning
of training (see, for example Kruschke, 2001; Mackintosh, 1975a; Myers & Gluck,
1994; Schmajuk, Lam, & Gray, 1996). From this idea follows that contextual control
of responding will be higher at the beginning of training than when training progresses,
a prediction that has been confirmed in different human (León, Abad, & Rosas, 2010b,
2011) and animal learning experiments (Hall and Honey, 1990; León et al., 2012; but
see Bonardi, Honey, & Hall, 1990). Assuming that the context is codified in the initial
stages of learning allows ATCP to be applied to situations of contextual dependence of
simple acquisition and to advance an explanation of the differences between the ABA
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renewal design and the other renewal designs indicated above: If the acquisition context
is processed in the early stages of training, retrieval of the information learned in that
context will be higher within the acquisition context than when the renewal design
involves the mere abandonment of the interference context.
Direct instructions on human participants
Inspired by results such as those of Eich (1985) in memory tasks, it has been
found that the changes in contextual dependence with the experience encountered by
León et al. (2011) can be modulated by attentional instructions: When participants were
instructed explicitly to pay attention to the cues, the effect of context change after brief
training disappeared. Complementarily, the effect of context change that did not appear
after prolonged training emerged if participants were instructed to pay attention to the
context (Callejas Aguilera, Cubillas & Rosas, 2017; c.f. Neumann, 2007).
Informational value of the context (context relevance)
Preston et al. (1986) found in animal research that retrieval of information about
unambiguous cues shows contextual dependence whenever they are trained within contexts
that are characterized by their high informative value (see also Darby & Pearce, 1995).
Similarly, León, Abad, and Rosas (2008, 2010a) found that retrieval of relationships with
consistent predictive value that were trained in the presence of other cues that varied
their meaning depending on the context was context dependent in both, human predictive
learning and instrumental conditioning (see also, León, Gámez, & Rosas, 2012; Lucke,
Lachnit, Koening, & Uengoer, 2013; Lucke, Lachnit, Stüttgen, & Uengoer, 2014).
Salience or relative preeminence of the context with respect to the cues
ATCP assumes that contextual dependence of the information is directly related
to the salience or relative preeminence of the contexts with respect to the specific cues
involved in the task. Although this prediction has not received a direct evaluation, Abad,
Ramos Álvarez and Rosas (2009) found that partial reinforcement of a cue made contextdependent retrieval of the information about a different cue that received continuous
reinforcement. Pearce, Redhead, and Aydin (1997) suggest that partial reinforcement
causes an internal state (N) associated with frustration (Amsel, 1958, 1992) or with a
memory tracing of non-reinforced trials (Capaldi 1967, 1994) that may increase the relative
salience of the context. The data of Abad et al. (2009) are consistent with this idea, as
they are consistent with the formation of a direct association between the context and
the outcome favored by the increase in the relative preeminence of the context because
of the partial reinforcement treatment (see also Murphy, Baker, & Fouquet, 2001).
The five modulating factors summarized above are the ones originally set by
ATCP. However, looking at them retrospectively, these factors may be reduced to two.
Studies exploring context experience or relative salience of contexts and cues are actually manipulating the perceived ambiguity of the situation. Similarly, instructions in
human participants may be understood as a way to manipulate the subjective relevance
of the contexts. This approach would reduce to two the factors modulating attention to
the context: Ambiguity and contexts’ relevance.
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Regardless of the number of factors modulating attention to the contexts, the
literature briefly summarized above suggests that ATCP has great heuristic value as a guide
to research and it seems to be closer than its predecessors to become a comprehensive
explanation of the context-switch effects on information retrieval found in the literature
(but see Nelson & Lamoureux, 2015; Nelson, Lombas, & León, 2011). It overcomes some
of the shortcomings of Bouton’s (1993) theory of information retrieval, extending its
explanation to situations that do not involve extinction, interference or even ambiguity;
and it gives a response to why the effects of the context change occur in some situations
but not in others. In addition, it keeps advantages with the general attentional theories
summarized in the previous section focusing on the factors that regulate the attention,
rather in the learning mechanisms that apply once contexts are attended. Nevertheless,
ATCP also shares some of the problems of its predecessors and relies in assumptions
that are not yet demonstrated. The goal of the next section will be to describe the most
important shortcomings of current attentional approaches to retrieval of the information.
Attention

and

Context: Explanatory Limitations

and

Future Perspectives

We ended the previous section by noting the advantages of ATCP, but also
advancing some of the shortcomings that this theory still has. We will conclude this
review by presenting an overview of the main limitations that attentional theories applied
to information retrieval have to solve in the years to come to reach a full understanding
of the role of contexts and attention in information retrieval.
Independent measures of attention
In the experiments that support the idea that attention plays an important role in
contextual processing, attention is inferred from changes in the dependent variable that
is supposed to be affected by it. That is, it is assumed that attention plays a relevant
role in the effect of context change because this effect appears when manipulating
factors that supposedly modulate the attention participants pay to the context. It is
assumed that an organism pays attention to the context whenever the context change
has an effect on performance; and it is assumed that the effect of the context change
is due to the organism paying attention to the context. This circularity weakens the
explanatory usefulness of the attentional construct. To conclude that attention plays
a relevant role in context processing, it will be necessary to count with a measure of
attention independent of the effect of context-switch effects that it is trying to explain.
In studies with humans there are several approaches that may be useful in
addressing this problem. Thanks to a hybrid task of predictive learning and semantic
memory, Griffiths and Mitchell (2008) measured both the strength of learned associations
and cue recognition. According to the authors, the more attention a cue receives during
training the better it will be remembered/recognized in the test phase. It is feasible to
adapt the designs used in the studies on context-switch effects in humans to this task,
allowing for an independent verification of the attention received by the contexts and
whether they control information retrieval in those situations in which attention to the
contexts is assumed to play a role.
Alternatively, the online recording of participants’ eye movements would also allow
for an independent measure of attention to contexts and cues. In recent years the use
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of devices that allow online recording of the fixation points of the gaze has become an
extended approach to measure attention (e.g., Hogarth, Dickinson, Janowski, Nikitina, &
Duka, 2008; Hogarth, Dickinson, Wright, Kouvaraki, & Duka, 2007). These devices are
becoming less invasive and annoying for participants, allowing for online registration
of the area to which participants are looking at any given point in the task, a variable
that has been shown to be closely related to attention (Deroost & Soetens, 2006), and
that may be used to record the attention that contexts and stimuli receive. In a recent
study, Aristizabal, Ramos Álvarez, Callejas Aguilera, and Rosas (2016) have found that
participants stop paying attention to irrelevant contexts as training progresses. Dwell
time in the context area decreased as training proceeds, reaching asymptotic values after
a few training trials. This result is consistent with the fact that context-switch effects
appear early, but not later on training (see also Aristizabal, Ramos Álvarez, Callejas
Aguilera, & Rosas, 2017; Lucke et al., 2013).
From a different perspective, some researchers have begun to apply to the study
of learning tests traditionally used in the field of attention, such as the “dot probe
task” (Le Pelley, Vadillo, & Luque, 2013; Luque, Vadillo, Le Pelley, & Beesley, 2016).
This test records the time it takes the participant to detect and respond to a point that
can appear in any stimulus present in the task. Reaction times have traditionally been
assumed to correlate with the attention individuals pay to the stimulus (e.g., Posner,
Nissen, & Ogden, 1978). The typical result of the dot-probe task is that reaction times
are lower when the dot is allocated on a predictive stimulus that when it is presented
within a non-predictive one (see for example Le Pelley et al., 2013). This task has been
recently used to assess attentional shifts to the context, thus Vadillo, Orgaz, Luque, and
Nelson (2016) found that when the learning situation becomes ambiguous, participants’
attention moves from predictive cues to the cues that serve as context. Looking to the
future, implementing the use of this type of tasks together with the measures provided
by eye-tracking systems, will allow for furthering current knowledge about the role of
attention on learning situations, while testing the theoretical predictions proposed from
the ATCP.
Finally, the orienting response in animals has been used as an independent
measure of attention in studies with nonhuman species (e.g., Keene & Bucci, 2007;
Swan & Pearce, 1988). Although this measure may not be a very sensitive one, it
is still possible to design and validate contexts with specific features that allow for
estimating the attention received through orienting response. Thus, changes on light or
texture patterns on specific areas of Skinner boxes may be used to register orientation
responses, allowing for the assessment of the attention received by the contexts, and
the effects of the context change on animals’ attention.
Evaluation of the mechanisms of contextual control
In the case of information retrieval theory (Bouton, 1993), the hierarchical
mechanism in which the context modulates the cue-outcome relationship, circumscribes
this explanation to a particular and concrete interpretation of the effect of renewal. Models
such as Rescorla and Wagner (1972), Mackintosh (1975a) or Pearce (1987) assume that
the context is either treated as a specific stimulus that competes with target stimuli by
predicting the outcome or it is part of the stimulus configuration that is related with the
outcome as a whole, establishing in both cases a direct association with the outcome.
Both approaches allow for explaining different context-switch effects in the literature,
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and none allows for explaining all of them. Finally, ATCP is completely ambiguous
in this regard. This theory is not committed to hierarchical or direct context-outcome
mechanisms, focusing on establishing under what circumstances attention to contexts
appears or does not appear. Recent results from our laboratory seem to suggest that
this might be a more appropriate approach to the study of context-switch effects on
performance. Gámez, León and Rosas (2016) found that contexts simultaneously enter
into association with the outcome, the discriminative stimulus and the instrumental
response in a human instrumental learning situation, suggesting that future research in
contextual control should focus on determining the conditions that lead to the expression
of a specific association among the ones that are automatically established, rather than
focusing on which associations involving context are developed within the learning
situation.
An evolutionary perspective on the effects of context change
All models mentioned above take an evolutionary perspective suggesting that the
basic mechanisms of learning and retrieval of information are shared by different animal
species, including the human being. This idea is backed up by an important number
of studies in the literature. However, this literature is not exempt from controversial
results (i.e., García Gutiérrez & Rosas, 2003; against Delamater, 1997 and Ostlund &
Balleine, 2007; or Rosas & Callejas Aguilera, 2007 against Nelson et al., 2011). Since
the exploration of the attentional aspects of contextual processing in nonhuman animals
is rather scarce and has been performed within a very limited range of tasks, it remains
to be ascertained whether these differences are due to the mechanism of contextual
control that depends on the type of task used or it is due to real differences in the
contextual processing among different species. Research in the coming years will need
to explore the generalization of the effects of attentional manipulations on information
retrieval and context effects, using different species and procedures.
Conclusions
A review of the literature on context-switch effects on information retrieval strongly
suggests that attention plays an important role in context processing and contextual
dependence of information. However, the confirmation of this relationship will depend
on further development of independent measures of attention to the context that would
allow for separating the attention contexts receive from the context-switch effects on
performance. From a theoretical point of view, we have found that none of the current
theories on the effects of context change can fully explain the great variety of context
change effects that appear in the literature. Part of the problem stems from the difficulty
of determining which mechanism of contextual control will be in effect once participants
are paying attention to the context. Establishing the range of conditions that give rise
to direct or hierarchical associations is still pending in the literature. Finally, and in a
complementary way, it will be necessary to explore the role of attention in the contextual
processing of different species in order to be able to conclude whether a general theory
of context processing can be established. The direction that the work should take and
its guidelines seem therefore well established and these challenges should be faced from
different laboratories in the following years in order to reach a comprehensive theory
of the effects of the context change on information retrieval.
© International Journal of Psychology & Psychological Therapy, 2017, 17, 1

http://www. ijpsy. com

Attention

and

Context Processing

133

References
Abad MJF, Ramos Álvarez MM, & Rosas JM (2009). Partial reinforcement and context switch effects in human predictive
learning. Quarterly Journal of Experimental Psychology, 62, 174-199. Doi: 10.1080/17470210701855561
Amsel A (1958). The role of frustrative nonreward in noncontinuos reward situations. Psychological Bulletin, 55,
102-119. Doi: 10.1037/h0043125
Amsel A (1992). Frustration Theory. Canada: Cambridge University Press. Doi: 10.1017/cbo9780511665561
Anderson JR (1993). Rules of the Mind. Hillsdale, NJ: Erlbaum. Doi: 10.4324/9781315806938
Aristizabal JA, Ramos Álvarez MM, Callejas Aguilera JE, & Rosas JM (2016). Attention to irrelevant contexts
decreases as training increases: Evidence from eye-fixations in a human predictive learning task. Behavioural
Processes, 124, 66-73. Doi: 10.1016/j.beproc.2015.12.008
Aristizabal JA, Ramos Álvarez MM, Callejas Aguilera JE, & Rosas JM (2017). Context-switches after short acquisition
lead to an increase on attention to the context in a human predictive learning task. Unpublished Manuscript.
Universidad de Jaén.
Bernal Gamboa R, Callejas Aguilera JE, Nieto J, & Rosas, JM (2013). Extinction makes conditioning time-dependent.
Journal of Experimental Psychology, 39, 221-232. Doi: 10.1037/a0032181
Bernal Gamboa R, Nieto J, & Rosas JM (2015). Context specificity of taste aversion is boosted by pre-exposure and
conditioning with a different taste. Behavioural Processes, 120, 111-115. Doi: 10.1016/j.beproc.2015.09.008
Bernal Gamboa R, Rosas JM, & Callejas Aguilera, JE (2014). Experiencing extinction within a task makes
nonextinguished information learned within a different task context-dependent. Psychonomic Bulletin Review,
21, 803-808. Doi: 10.3758/s13423-013-0558-1
Bonardi C, Honey RC, & Hall G (1990). Context specificity of conditioning in flavor-aversion learning: Extinction
and blocking tests. Animal Learning & Behavior, 18, 229-237. Doi: 10.3758/bf03205280
Bouton ME (1993). Context, time, and memory retrieval in the interference paradigms of Pavlovian learning.
Psychological Bulletin, 114, 80-99. Doi: 10.1037//0033-2909.114.1.80
Bouton ME (1994). Conditioning, remembering, and forgetting. Journal of Experimental Psychology: Animal Behavior
Processes, 20, 219-231. Doi: 10.1037//0097-7403.20.3.219
Bouton ME (1997). Signals for whether versus when an event will occur. In ME Bouton & MS Fanselow (Eds.),
Learning, motivation and cognition: The functional behaviourism of Robert C. Bolles (pp. 385-409).
Washington DC: American Psychological Association.
Bouton ME & Bolles RC (1979). Contextual control of the extinction of conditioned fear. Learning and Motivation,
10, 445-466. Doi: 10.1016/0023-9690(79)90057-2
Bouton ME & Ricker ST (1994). Renewal of extinguished responding in a second context. Animal Learning &
Behavior, 22, 317-324. Doi: 10.3758/bf03209840
Bouton ME & Swartzentruber D (1986). Analysis of the associative and occasion-setting properties of contexts
participating in a Pavlovian discrimination. Journal of Experimental Psychology: Animal Behavior Processes,
12, 333-350. Doi: 10.1037//0097-7403.12.4.333
Callejas Aguilera JE, Cubillas CP, & Rosas JM (2017). Attentional instructions modulate differential context-switch
effects after short and long training in human predictive learning. Unpublished Manuscript. Universidad
de Jaén.
Callejas Aguilera JE & Rosas JM (2010). Ambiguity and context processing in human predictive learning. Journal
of Experimental Psychology: Animal Behavior Processes, 36, 482-494. Doi: 10.1037/a0018527
Capaldi EJ (1967). A sequential hypothesis of instrumental learning. In KW Spence & JT Spence (Eds.), The psychology
of learning and motivation, Volume 1 (pp. 67-156). New York: Academic Press.
Capaldi EJ (1994). The relation between memory and expectancy as revealed by percentage and sequence of reward
investigations. Psychonomic Bulletin & Review, 1, 303-310. Doi: 10.3758/BF03213970
Darby RJ & Pearce J (1995). Effects of context on responding during a compound stimulus. Journal of Experimental
Psychology: Animal Behavior Processes, 21, 143-154. Doi: 10.1037//0097-7403.21.2.143
Delamater AR (1997). Selective reinstatement of stimulus-outcome associations. Animal Learning & Behavior, 25,
400-412. Doi: 10.3758/bf03209847
Deroost N & Soetens E (2006). Spatial processing and perceptual sequence learning in SRT tasks. Experimental
Psychology, 53, 16-30. Doi: 10.1027/1618-3169.53.1.16
Dickinson A, Hall G, & Mackintosh NJ (1976). Surprise and the attenuation of blocking. Journal of Experimental
Psychology: Animal Behavior Processes, 2, 313-322. Doi: 10.1037/0097-7403.2.4.313
http://www. ijpsy. com

© International Journal

of

Psychology & Psychological Therapy, 2017, 17, 1

134

Ogallar, Ramos Álvarez, Alcalá, Moreno Fernández, & Rosas

Eich E (1985). Context, memory, and integrated item/context imagery. Journal of Experimental Psychology: Learning,
Memory and Cognition, 11, 764-770. Doi: 10.1037//0278-7393.11.1-4.764
Gámez AM, León SP, & Rosas JM (2016). Roles of context in acquisition of human instrumental learning: Implications
for the understanding of the mechanisms underlying context-switch effects. Learning & Behavior. Doi:
10.3758/s13420-016-0256-8
García Gutiérrez A, Rosas JM, & Nelson JB (2005). Extensive interference attenuates reinstatement in human predictive
judgments. International Journal of Comparative Psychology, 18, 240-248.
García Gutiérrez A & Rosas JM (2003). Context change as the mechanism of reinstatement in causal learning. Journal
of Experimental Psychology: Animal Behavior Processes, 29, 292-310. Doi: 10.1037/0097-7403.29.4.292
Griffiths O & Mitchell CJ (2008). Selective attention in human associative learning and recognition memory. Journal
of Experimental Psychology: General, 137, 626-648. Doi: 10.1037/a0013685
Hall G & Pearce JM (1979). Latent inhibition of a CS during CS-US pairings. Journal of Experimental Psychology:
Animal Behavior Processes, 5, 31-42. Doi: 10.1037//0097-7403.5.1.31
Hall G & Honey RC (1990). Context-specific conditioning in the conditioned-emotional-response procedure. Journal
of Experimental Psychology: Animal Behavior Processes, 16, 271-278. Doi: 10.1037//0097-7403.16.3.271
Hall G & Rodríguez G (2010). Attentional learning. In C Mitchell & M Le Pelley (Eds.), Attention and associative
learning (pp. 41-70). Oxford: Oxford University Press.
Harris JA, Jones ML, Bailey GK & Westbrook RF (2000). Contextual control over conditioned responding in an
extinction paradigm. Journal of Experimental Psychology: Animal Behavior Processes, 26, 174-185. Doi:
10.1037//0097-7403.26.2.174
Hogarth L, Dickinson A, Janowski M, Nikitina A, & Duka, T (2008). The role of attentional bias in mediating human
drug-seeking behavior. Psychopharmacology, 201, 29-41. Doi: 10.1007/s00213-008-1244-2
Hogarth L, Dickinson A, Wright A, Kouvaraki M, & Duka, T (2007). The role of drug expectancy in the control of
human drug seeking. Journal of Experimental Psychology: Animal Behavior Processes, 33, 484-496. Doi:
10.1037/0097-7403.33.4.484
Kamin LJ (1969). Predictability, surprise, attention, and conditioning. In B Campbell & R Church (Eds.), Punishment
and aversive behavior (pp. 279-298). New York: Appleton-Century-Crofts.
Kaye H & Pearce JM (1984). The strength of the orienting response during Pavlovian conditioning. Journal of
Experimental Psychology: Animal Behavior Processes, 10, 90-109. Doi: 10.1037//0097-7403.10.1.90
Keene CS & Bucci DJ (2007). Automated measure of conditioned orienting behavior in rats. Behavior Research
Methods, 39, 303-308. Doi: 10.3758/bf03193161
Krechevsky I (1932). Hypotheses in rats. Psychological Review, 39, 516-532. Doi: 10.1037/h0073500
Kruschke JK (2001). Toward a unified model of attention in associative learning. Journal of Mathematical Psychology,
45, 812-863. Doi: 10.1006/jmps.2000.1354
Kruschke JK (2003). Attention in learning. Current Directions in Psychological Science, 12, 171-175. Doi:
10.1111/1467-8721.01254
Le Pelley ME (2004). The role of associative history in models of associative learning: A selective review and a hybrid
model. Quarterly Journal of Experimental Psychology, 57B, 193-243. Doi: 10.1080/02724990344000141
Le Pelley M, Mitchell C, Beesley T, George D, & Wills AJ (2016). Attention and associative learning in humans: An
integrative review. Psychological Bulletin, 142, 1111-1140. Doi: 10.1037/bul0000064
Le Pelley ME, Vadillo M, & Luque D (2013). Learned predictiveness influences rapid attentional capture: Evidence
from the dot probe task. Journal of Experimental Psychology: Learning, Memory, and Cognition, 39, 18881900. https://dx.doi.org/10.1037/a0033700
León SP, Abad MJF, & Rosas JM (2008). Retrieval of simple cue-outcome relationships is context-specific within
informative contexts. Escritos de Psicología, 2, 63-71.
León SP, Abad MJF, & Rosas JM (2010a). Giving contexts informative value makes information context specific.
Experimental Psychology, 57, 46-53. Doi: 10.1027/1618-3169/a000006
León SP, Abad MJF, & Rosas JM (2010b). The effect of context change on simple acquisition disappears with
increased training. Psicologica, 31, 49-63.
León SP, Abad MJF, & Rosas JM (2011). Context-outcome associations mediate context-switch effects in a human
predictive learning task. Learning and Motivation, 42, 84-98. Doi: 10.1016/j.lmot.2010.10.001
León SP, Callejas-Aguilera JE, & Rosas JM (2012). Context switch effects and context experience in rats’ conditioned
taste aversion. Psicologica, 33, 15-38.
León SP, Gámez MA, & Rosas JM (2012). Mechanisms of contextual control when contexts are informative to solve
the task. The Spanish Journal of Psychology, 15, 10-19. Doi: 10.5209/rev_sjop.2012.v15.n1.37279
Lucke S, Lachnit H, Koenig S, & Uengoer, M. (2013). The informational value of contexts affects context-dependent
© International Journal of Psychology & Psychological Therapy, 2017, 17, 1

http://www. ijpsy. com

Attention

and

Context Processing

135

learning. Learning & Behavior, 41, 285–97. Doi: 10.3758/s13420-013-0104-z
Lucke S, Lachnit H, Stüttgen MC, & Uengoer M (2014). The impact of context relevance during extinction learning.
Learning & Behavior, 42, 256–269. Doi: 10.3758/s13420-014-0143-0
Luque D, Vadillo MA, Le Pelley ME, & Beesley T (2016). Prediction and uncertainty in associative learning: Examining
controlled and automatic components of learned attentional biases. The Quarterly Journal of Experimental
Psychology, 13, 1-52. Doi: 10.1080/17470218.2016.1188407
Mackintosh NJ (1975a). A theory of attention: Variations in the associability of stimuli with reinforcement.
Psychological Review, 82, 276-298. Doi: 10.1037/h0076778
Mackintosh NJ (1975b). Blocking of conditioned suppression: Role of the first compound trial. Journal of Experimental
Psychology: Animal Behavior Processes, 1, 335-345. Doi: 10.1037//0097-7403.1.4.335
Mensink GJ & Raaijmakers JG (1988). A model for interference and forgetting. Psychological Review, 95, 434-455.
Doi: 10.1037/0033-295x.95.4.434
Murphy R, Baker A, & Fouquet N (2001). Relative validity of contextual and discrete cues. Journal of Experimental
Psychology: Animal Behavior Processes, 2, 137-152. Doi: 10.1037/0097-7403.27.2.137
Myers CE & Gluck MA (1994). Context, conditioning and hippocampal re-representation. Behavioral Neuroscience,
108, 835-847. Doi: 10.1037//0735-7044.108.5.835
Nakajima S, Tanaka S, Urushihara K, & Imada H (2000). Renewal of extinguished lever-press responses upon return
to the training context. Learning and Motivation, 31, 416-431. Doi: 10.1006/lmot.2000.1064
Nelson JB (2002). Context specificity of excitation and inhibition in ambiguous stimuli. Learning and Motivation,
33, 284-310. Doi: 10.1006/lmot.2001.1112
Nelson JB & Callejas-Aguilera JE (2007). The role of interference produced by conflicting associations in contextual
control. Journal of Experimental Psychology: Animal Behavior Processes, 3, 314-326. Doi: 10.1037/00977403.33.3.314
Nelson JB & Lamoureux JA (2015). Contextual control of conditioning is not affected by extinction in a behavioral
task with humans. Learning & Behavior, 43, 163-178. Doi:10.3758/s13420-015-0170-5
Nelson JB, Lamoreux JA, & León SP (2013). Extinction arouses attention to the context in a behavioral suppression
method with humans. Journal of Experimental Psychology: Animal Behavior Processes, 39, 99-105. Doi:
10.1037/a0030759
Nelson JB, Lombas S, & Léon, SP (2011). Concurrent extinction does not render appetitive conditioning context
specific. Learning & Behavior, 39, 87-94. Doi: 10.3758/s13420-011-0023-9
Nelson JB, Sanjuan MC, Vadillo-Ruiz S, Pérez J, & León SP (2011). Experimental Renewal in Human Participants,
Journal of Experimental Psychology: Animal Behavior Processes, 37, 58-70. Doi: 10.1037/a0020519
Neumann DL (2007). The resistance of renewal to instructions that devalue the role of contextual cues in a conditioned
suppression task with humans. Learning and Motivation, 38, 105-127. Doi: 10.1016/j.lmot.2006.11.002
Ostlund SB & Balleine BW (2007) Selective reinstatement of instrumental performance depends on the discriminative
stimulus properties of the mediating outcome. Learning & Behavior, 35, 43–52. Doi: 10.3758/bf03196073
Paredes Olay C & Rosas JM (1999). Within-subjects extinction and renewal in predictive judgments. Psicologica,
20, 195-210.
Pavlov IP (1927). Conditioned reflexes. London: Oxford University Press.
Pearce JM (1987). A model of stimulus generalization for Pavlovian conditioning. Psychological Review, 94, 61-73.
Doi: 10.1037//0033-295x.94.1.61
Pearce JM (1994). Similarity and discrimination: A selective review and a connectionist model. Psychological Review,
101, 587-607. Doi: 10.1037//0033-295x.101.4.587
Pearce JM (2002). Evaluation and development of a connectionist theory of configural learning. Animal Learning &
Behavior, 30, 73-95. Doi: 10.3758/bf03192911
Pearce JM & Hall G (1980). A model for Pavlovian learning: Variations in the effectiveness of conditioned but not of
unconditioned stimuli. Psychological Review, 87, 532-552. Doi: 10.1037//0033-295x.87.6.532
Pearce JM & Mackintosh NJ (2010). Two theories of attention: A review and a possible integration. In CJ Mitchell
& ME Le Pelley (Eds.), Attention and Associative Learning: from Brain to Behaviour (pp. 11-40), New
York: Oxford University Press.
Pearce JM, Redhead ES, & Aydin A (1997). Partial reinforcement in appetitive Pavlovian conditioning with rats.
Quarterly Journal of Experimental Psychology, 50B, 273-294.
Posner MI, Nissen MJ, & Ogden WC (1978) Attended and unattended processing modes: The role of set for spatial
location. In HL Pick & IJ Saltzman (Eds.) Modes of perceiving and processing information (pp. 137-157).
Hillsdale, NJ: Erlbaum.
Preston GC, Dickinson A, & Mackintosh NJ (1986). Contextual conditional discriminations. Quarterly Journal of
http://www. ijpsy. com

© International Journal

of

Psychology & Psychological Therapy, 2017, 17, 1

136

Ogallar, Ramos Álvarez, Alcalá, Moreno Fernández, & Rosas

Experimental Psychology B: Comparative and Physiological Psychology, 38B, 217-237.
Rescorla RA & Heth CD (1975). Reinstatement of fear to an extinguished conditioned stimulus. Journal of Experimental
Psychology: Animal Behavior Processes, 1, 88-96. Doi: 10.1037//0097-7403.1.1.88
Rescorla R & Wagner A (1972). A theory of Pavlovian conditioning: Variations in the effectiveness of reinforcement
and nonreinforcement. In AH Black & WF Prokasy (Eds.), Classical conditioning II: Current research and
theory (pp. 64-99). New York: Appleton-Century-Crofts.
Rosas JM, Callejas Aguilera JE, Ramos Álvarez MM, & Fernández Abad MJ (2006). Revision of Retrieval Theory
of Forgetting: What does Make Information Context-Specific? International Journal of Psychology and
Psychological Therapy, 6, 147-166.
Rosas JM, García Gutiérrez A, & Callejas Aguilera, JE (2006). Effects of context change upon first and second-learned
information in human predictive learning. Psicologica, 27, 35-56.
Rosas JM, García Gutiérrez A, & Callejas Aguilera JE (2007). AAB and ABA renewal as a function of the number
of extinction trials in conditioned taste aversion. Psicologica, 28, 129-150.
Rosas JM, Todd TP, & Bouton ME (2013). Context change and associative learning. WIRE Cognitive Science, 4,
237-244. Doi: 10.1002/wcs.1225
Rosas JM, Vila NJ, Lugo M, & López L (2001). Combined effect of context change and retention interval upon
interference in causality judgments. Journal of Experimental Psychology: Animal Behavior Processes, 27,
153-164. Doi: 10.1037/0097-7403.27.2.153
Rosas JM & Callejas Aguilera JE (2006). Context switch effects on acquisition and extinction in human predictive
learning. Journal of Experimental Psychology: Learning, Memory and Cognition, 32, 461-474. Doi:
10.1037/0278-7393.32.3.461
Rosas JM & Callejas Aguilera JE (2007). Acquisition of a conditioned taste aversion becomes context dependent
when it is learned alter extinction. Quarterly Journal of Experimental Psychology, 60, 9-15. Doi:
10.1080/17470210600971519
Schmajuk NA, Lam Y, & Gray JA (1996). Latent inhibition: A neural network approach. Journal of Experimental
Psychology: Animal Behavior Processes, 22, 321-349. Doi: 10.1037/0097-7403.22.3.321
Sjödén P & Archer T (1989). Taste-aversion conditioning: The role of contextual stimuli. In T Archer & LG Nilsson
(Eds.), Aversion, avoidance, and anxiety perspectives on aversively motivated behavior. Hillsdale, NJ:
Erlbaum.
Sutherland NS & Mackintosh NJ (1971). Mechanisms of animal discrimination learning. New York: Academic Press.
Swan JA & Pearce JM (1988). The orienting response as an index of stimulus associability in rats. Journal of
Experimental Psychology: Animal Behavior Processes, 14, 292-301. Doi: 10.1037/0097-7403.14.3.292
Tamai N & Nakajima S (2000). Renewal of formerly conditioned fear in rats after extensive extinction training.
International Journal of Comparative Psychology 13, 137-147.
Thomas BL, Larsen NL, & Ayres JJB (2003). Role of context similarity in ABA, ABC, and AAB renewal paradigms:
Implications for theories of renewal and for treating human phobias. Learning and Motivation, 34, 410-436.
Doi: 10.1016/s0023-9690(03)00037-7
Vadillo MA, Orgaz C, Luque D, & Nelson JB (2016). Ambiguity produces attention shifts in category learning.
Learning & Memory, 23, 134-140. Doi: 10.1101/lm.041145.115
Wagner AR & Rescorla RA (1972). Inhibition in Pavlovian conditioning: Application of a theory. In RA Boakes &
MS Halliday (Eds.), Inhibition and Learning (pp. 301-336). New York: Academic Press.

Received, January 3, 2017
Final Acceptance, January 17, 2017

© International Journal of Psychology & Psychological Therapy, 2017, 17, 1

http://www. ijpsy. com

